CHAPTER 2

Assessment for the Learning Event

What is this chapter about?
In order to have a successful learning event, there must be an assessment.
The steps you will take to conduct the assessment are:

1 Assess the environment;

2 Assess the educator;

3 Assess the learner;

4 Conduct a learning needs assessment; and

5 Assess the group.

Assumption Prior to assessment, you will have chosen the BPG for your learning event.

Assessment
Assessment is a holistic process that includes three phases:

pre-assessment, ongoing assessment, and post-assessment (evaluation).
This chapter will focus on the pre-assessment strategies that you apply
throughout the learning event.
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Educator’s Resource: Integration of Best Practice Guidelines

The word “assess” comes from the Latin

term “assidere” which means to “sit beside”.
Process-minded and participatory-oriented
adult educators “sit beside” learners to learn
about their proficiencies and backgrounds,
educational goals, and expected outcomes,
immersing themselves in the lives and views
of their students (Auerbach, 1994).

Educator’s Self-Assessment
of BPG Knowledge, p. 29

!

Conducting an environmental
assessment, RNAO Toolkit, p. 39-46

www

ﬁ le

Teaching Philosophy exercises
www.adm.uwaterloo.ca/infotrac/
tips/teachingphilosophy

sampleexercises.pdf

Step 1: Assess the Environment

Organizational readiness will not be covered in this chapter. If you require
information on this step refer to the RNAO Toolkit: Implementation of
Clinical Practice Guidelines: Chapter 3 Assessing Your Environmental
Readiness (p. 39-46).

Step 2: Assess the Educator

Assessing your Knowledge of BPG

In your role as educator, it is important to conduct a self-assessment of
your current knowledge of BPG. See Tips, Tools and Templates for the
Educators Self-Assessment of BPG Knowledge, (p. 29). Your knowledge level
about BPG could range from novice to expert and will affect the strategies
you use to assess, plan, implement and evaluate the learning event.
Following your knowledge assessment, you will need to reflect on your
personal philosophy of teaching and learning and your teaching style.

Assessing your Teaching Philosophy
Before planning the learning event, reflect on your philosophy of teaching
and learning to identify how you will approach its planning and delivery.

Apps (1991) described a series of self-directed exercises to assist the
educator in developing their teaching philosophy. These exercises can be
found at http://www.adm.uwaterloo.ca/infotrac/tips/teachingphilos
ophysampleexercises.pdf.

Assessing Your Teaching Style
There are a variety of teaching styles that can be grouped into four basic
types including:

1 Expert/Formal Authority, tends toward educator-centred
classrooms in which information is presented and students
receive knowledge.

2 Personal/Expert, an educator-centred approach that emphasizes
modeling and demonstration the approach encourages learners to
observe processes as well as content.

3 Facilitator/Personal, a learner-centred approach for the
classroom. Educators design activities, social interactions, or
problem-solving situations that allow students to practice the
processes for applying course content.

4 Delegator/Facilitator places much of the learning burden on the
students. Educators provide complex tasks that require learner
initiative, and often group work, to complete.

18 Registered Nurses' Association of Ontario
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Table 2 outlines how these teaching styles affect classroom methods, e
sensitivity to student learning style, capability of learners to cope with
educational demands, control of classroom tasks, and willingness of
the educator to build and maintain relationships. If you understand the
possibilities and limits of your own teaching style you can make more
consistent decisions on how to best utilize that style (Conti, 1990).

Table 2: Teaching Styles and their Application

Classroom Methods

Traditional educator-
centred presentations and
discussion techniques.

Chapter 2

1

Educators do not adapt their teaching style

to the learner, rather they “adopt classroom

methods, strategies, techniques, and processes

to be more consistent with his or her individual

style” (Heimlich & Norland, 1994, p. 45).

Teaching Styles

Role modeling and
coaching/quiding learners,
educator-centred.

Collaborative learning
and other learner-centred
learning processes
consistently emphasized.

Delegator

Emphasis on independent
learning activities for
groups and individuals.

(Low) Differences between

(Moderate-High) Must

(Moderate-High)

(Moderate-High)

and be motivated to
improve.

responsibility for learning.

learners not considered, know how to teach Consults with learners Acts as a consultant
Degree of Sensitivity to | students are treated alike. | learners who possess and suggests alternative and resource person for
Student Learning Style different styles and be able | approaches, educator learners, must be able
to encourage collaborative | must be able to encourage | help learners to develop
learning. expression. independence.
(Low-Moderate) Do not (Moderate) (Moderate) (High)
typically display what they | Need adequate knowledge | Need adequate levels of Need proficient levels of
Capability of Students ypically cspay y ) d g i O P )
toC ith C. know. and skill, must take knowledge, initiative, and | knowledge and skill, must
D(:en:ap: d":' ourse initiative, accept feedback | a willingness to accept take initiative and accept

responsibility for their
learning.

(Moderate-High) Works

(Moderate) Important for

(Low-Moderate)

(Low)

Relationships

relationships with learners
or help for learners to do
so with classmates.

make learners willing to
share their ideas.

best with educators who educator to periodically Educator to get tasks going | Important for educator to
Control of Classroom - .
Tasks are willing to control the empower learners to show | then turns the processes move into the background
content presented. what they can do. of learning over to the and serve as a consultant
learners. and resource person.
(Low) (Moderate-High) Effective | (Moderate-High) (Low-Moderate)
(lassroom tasks do models are liked and Good relationships Learners must manage
Willingness of Educator | not normally demand respected by learners. facilitate the educator’s their own interpersonal
to Build/Maintain development of role as consultant and processes in groups,

good learner/educator
communication needed.

Source: Grasha, A. (1996). Teaching with Style. Pittsburgh, PA: Alliance Publishers.
Available: http://www.indstate.edu/ctl/styles/tstyle.html
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Educator’s Resource: Integration of Best Practice Guidelines

What is andragogy?

Knowles (1984) defines andragogy as “the
art and science of helping adults learn”

(p. 38-39) and contrasts it with pedagogy
which is concerned with helping children
learn. Andragogy assumes individuals
become adults at the point at which they
achieve a self-concept of essential self-
direction and develop a deep psychological
need to be perceived by others as being
self-directing.

Table 14: Adult Learning Principles:
Assessment of the Learner, p. 98

Table 15: Qualities of Learners, p. 99

Table 16: Perry’s Scheme of
Intellectual Development, p. 100

Table 17: Women’s Ways of Knowing, p. 101

Step 3: Assess the Learner
Learners learn in a variety of ways. Acknowledging this involves the
recognition of the following factors:

» Principles of adult learning;

» Concepts of Benner’s Model of Novice-to-Expert;

» Learning styles; and

» Motivational factors.

Principles of Adult Learning (Andragogy)
Understanding how adults approach learning can help you to plan
programs. According to Knowles (1984) and Knox (1986) there are four
basic characteristics that distinguish adults from children in regards to
their learning. Adults:

1 Are self-directed;

2 Have experience to apply to the learning;

3 Have a need to address real-life problems; and

4 Have a need to apply learning immediately in order to value the

learning.

As the educator you should assess learners based on these characteristics.
Chapter 6: Enrichment Materials, contains suggestions as to how to
assess learners according to principles of adult learning and other learner
qualities (Tables 14-17, p. 98-101).

Benner’s Model of Novice-to-Expert:
Benner’s work on learner development and progression is important for
you to consider when planning an educational session. Nurses with varied

experiences will require different educational strategies when presented
with BPG.

Patricia Benner (2001) describes five stages of nurse development.
These are:

1 Novice;

2 Advanced beginner;

3 Competent;

4 Proficient; and

5 Expert.

Within each of the stages of development there are performance
progressions that describe a nurse's thought process evolution. Table 3
describes the characteristics of each of Benner’s levels of proficiency and
includes strategies you can employ to assess learners at each level.

20 Registered Nurses' Association of Ontario
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Chapter 2

Assessing Learning Styles

Learners approach the tasks of learning in many different ways. There are
a number of ways of identifying learner preferences for teaching/learning
strategies, based on a variety of theoretical approaches. One that has
proved useful for assessing learners is based on whether learners prefer
seeing (visual), hearing (auditory) or doing (kinesthetic) (Rose, 1987).
These ways of learning are not mutually exclusive; however, most learners
will have a predominant learning style. Two learning style assessments
(Accelerated Learning Assessment and Modality Preference Inventory) Learning Styles Assessment, p. 30
based on this approach are located in the Tips, Tools and Templates (p.30-31).

Consideration of the learning style is necessary as this will influence
teaching techniques. It is also important to note that individual teaching
techniques have an impact on learner retention. The following pyramid
(Figure 2) illustrates learner retention when teaching strategies address the
three learning styles. The more active the learning, the better the retention.

4 N

lecture
reading
audio-visual
demonstration

discussion group

practice by doing

teach others/immediate use

N

Source: National Training Laboratory (NTL) (1963). The learning pyramid. Alexandria, VA:
Author. Available: http://jwilson.coe.uga.edu/emt668/emt668.folders.f97/rhodes/
LearningPyramid.html. Reproduced with permission.

J Figure 2: The Learning Pyramid

Assessing Motivational Factors

As well as addressing learning styles it is necessary to consider how
motivational factors influence the learner. The learner may be motivated
by a goal, the activity itself, or the desire to learn. Table 4 summarizes
these motivations and the factors that contribute to the motivation. This
will help you as an educator to understand the impact these motivations -
. L . . . Table 15: Qualities of Learners, p. 99
may have on learning, participation and retention. (For more information

on learner qualities see Chapter 6: Enrichment Materials — Table 15, p.99)

Nursing Best Practice Guidelines Program 23
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Educator’s Resource: Integration of Best Practice Guidelines

Table 4: Assessment of the Factors Motivating the Learner

Learner Motivation | Motivational Factors Assessment of the Learner
Goal External expectations » Beaware of the influence of formal authority on learners. If the
orientated » To comply with instructions from someone else learner respects the authority figure the response to learning will
» To carry out the expectations of someone with most likely be enthusiastic, but if the learner does not respect the
formal authority authority figure there will most likely be resistance at least initially.
» To carry out the recommendation of some authority
» Learners who are motivated by advancement will be very
Professional advancement competitive and dedicated to the learning, but once advancement is
» To give me higher status in my job secured they could opt out of the learning.
» To secure professional advancement
» To keep up with the competition
Activity Social Relationships » Beaware that learners who value social relationships will want
orientated » To fulfill the need for personal associations and learning environments that promote dialogue, and that these
friendships learners can become a distraction to others when their social needs
» Tomeet new people and make new friends are not met.
Escape/stimulation » Learners who attend to escape can initially be superficially engaged.
» Toget relief from boredom But if they are under-stimulated and the learning environment
» Toget a break from work is stimulating to them they can be converted to dedicated and
» To provide a contrast to the rest of my life enthusiastic learners.
Learning Cognitive interest » Learners who crave knowledge can initially be very motivated and
orientated » Tolearn for the sake of learning productive, but if their thirst for knowledge is not quenched, and
» Toseek knowledge for its own sake to satisfy an they pull ahead of other learners, they can become bored and move
inquiring mind on to other learning challenges. This group of learners would be
described as dedicated to lifelong learning.
Social Welfare
» Toimprove my ability to serve mankind » Learners of this type are the most altruistic of learners and will be
» To prepare for service to my community dedicated to the learning and strive for higher knowledge.
» Toimprove my ability to participate in
community work

Source: Cross, P. K. (1981). Adults as learners: Increasing participation and facilitating learning. San Francisco: Jossey-Bass.

Step 4: Conduct a Learning Needs Assessment
Now that you have an understanding of adult learning principles, Benner’s

Model, learner styles and learner motivation, it is time to do a learning

needs assessment to determine the learner’s level of knowledge of BPG. A

Learner Needs Assessment is located in Tips, Tools and Templates at the

end of this chapter (p.32). Assessment of the learner is a continual process

that takes place throughout the entire BPG learning event.

24 Registered Nurses” Association of Ontario
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Based on the learner’s present level of knowledge of BPG and the level

of knowledge desired, you can identify what should be achieved during
and after the session. At the end of the learning event, you should assess
the progress and future directions for both the learners and the learning
event. A checklist for the assessment of the learning event can be found in
Tips, Tools and Templates (p. 33).

Step 5: Assess the Group

Now that you have assessed individual learners, you will need to

adapt your strategies to address the needs of a group of learners. The
experiential makeup of the group is the key to successful planning,
implementation and evaluation of an educational session. If your group
is homogeneous in their level of proficiency and experience with BPG,
then your strategies will be quite different from a group that has diverse
proficiency and BPG experience.

Key Points

» An environmental assessment must be conducted prior to
the BPG learning event (Please refer to the RNAO Toolkit:
Implementation of Clinical Practice Guidelines: Chapter 3
Assessing Your Environmental Readiness p. 39-46).

» Assessment of the BPG learning event inclusive of the educator,
learner and context is a continuous process that begins prior to
the learning event (pre-assessment), continues during the event
(ongoing assessment), and culminates at the conclusion of the
event (evaluation).

» Educators have individual philosophies and styles of teaching
that can be adapted to match the learner(s) styles and the context
(setting) of the BPG learning event.

» Adult learners have varying levels of expertise, distinct learning
styles, individual preferences, and internal and external
motivators that need to be assessed to ensure a successful BPG
learning event.

» Learning needs assessments can be conducted utilizing a variety
of tools consistent with the needs of the BPG learning event, the
educator and the learner in either an academic or clinical setting.

» Finally, a group assessment of the group of learners will allow the
educator to tailor the strategies for planning the learning event.

Now you are ready to plan your learning event.

Nursing Best Practice Guidelines Program

133_EdResBinder.indd 25

Chapter 2

WwWw

Teaching as an activity does not exist: or
at least it is meaningless to think about it
inisolation. There is always an interaction
between the Teacher, the Learner and the
Subject being taught (Atherton, 2003).
For a further discussion regarding this
interaction go to http://www.dmu.
ac.uk/~jamesa/learning/dissonance.
htm

7

Learner Needs Assessment, p. 32
Assessment of the Learning Event
- Checklist, p. 33

<l

Conducting an environmental
assessment, RNAO Toolkit, p. 39-44.
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Educator’s Resource: Integration of Best Practice Guidelines

Educator’s Self-Assessment
of BPG Knowledge, p. 29
Learner Needs Assessment, p. 32

-

Academic Setting

Cynthia and her colleagues in the Faculty Workshop planning
group conducted a formal needs assessment of all the faculty
members to identify their current knowledge and understanding
of the RNAO BPG. They adapted and used a survey that is located
in the Tips, Tools and Templates at the end of this chapter (p. 29).

The Curriculum Committee also wanted to proceed with
integrating the BPG into the educational curriculum. They
discussed how faculty would assess students’ and preceptors’
learning needs when planning learning events for the students.
Cynthia agreed to pilot the assessment strategies for her fourth
year students taking Advanced Nursing Concepts. The fourth
year students had previously taken an introductory course

in research and had preliminary exposure to the principles

of evidence-based practice. Cynthia used the Learner Needs
Assessment located in Tips, Tools and Templates (p. 32) to assess
the students’ knowledge. She found that a third of the students
had heard of BPG but had not accessed them. Another third of
the students had visited the RNAO website and browsed through
some of the guidelines. Lastly, a third of the students had had
clinical placements at one of the RNAO Best Practice Spotlight
Organizations where they had experienced the implementation
and evaluation of a number of BPG.

Cynthia also reflected on her own teaching style. In her previous
year teaching the courses, she noted that her style was largely

a lecture style with frequent questions and answers peppered
through the session. She identified that she wanted to review how
she taught the courses and develop new strategies (see Chapter 5:
Academic Setting Scenario).

Lastly, Cynthia realized that the RNAO Toolkit: Implementing
Clinical Practice Guidelines (RNAO, 2002) could provide guidance
for implementing institutional change in the Faculty of Nursing.
She found the chapter on environmental readiness assessment
particularly helpful. She identified the barriers and facilitators for
integrating best practice guidelines into her fourth year course.

N
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Chapter 2

)
K
Practice Setting

John prepared himself by assessing himself on his knowledge

of BPG using the Educatorss Self-Assessment of BPG Knowledge
located in Tips, Tools and Templates (p.29). His assessment
revealed that his knowledge of BPG in general and of DDD in
particular needed upgrading. He began to increase his knowledge
of BPG by reading some of the articles that were referenced in the
Educator’s Resource. He also ordered hard copies of the two DDD
BPG. He asked the librarian to retrieve a number of articles that
were listed in the references of the DDD guidelines so he could
read some of the original evidence sources. He also browsed
through other guidelines that were provided on the CD included
in the Educator’s Resource to help him upgrade his knowledge.

In assessing his own teaching style John discovered that he
mainly uses a personal/facilitator style of teaching (coaching/
mentoring) and asks for return demonstration in the clinical
setting. He decides on three methods to evaluate himself (see
Chapter 5: Practice Setting Scenario).

John'’s assessment of the selected Resource Nurses as learners
revealed that they:

» Are highly motivated; ///
» Have varying degrees of understanding and familiarity
with BPG;

» Have strong clinical problem solving skills; and

» Have some experience in educational roles (i.e., as
Educator’s Self-Assessment

mentors and preceptors). f BPG Knowled 29
0 nowledge, p.

[N)
~J
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Educator’s Self-Assessment of BPG Knowledge
Source: Algonquin College, University of Ottawa, La Cité Collégiale. (2004). RNAO Best
Practice Guidelines Implementation in Education Project 2004. Adapted with permission.

Consider the following statements. Do you agree with them? To what degree?
Do you feel confident in your familiarity with BPG?

For those who feel confident, you are ready to assess the learner.
For those who do not feel confident, there are resources to enhance your knowledge of BPG

so that you will be able to incorporate them into your learning event.
(D1 (BPG, RNAO Toolkit), D3 (Introduction to RNAO Best Practice Guidelines (PPT))

@s3

1 Iam knowledgeable about BPG.

2 linclude BPG in my teaching.

3 Ican explain why RNAO BPG is beneficial for nursing in the academic and/or clinical setting.

4 am able to incorporate BPG recommendations into my learning event.

5 [Iffully implemented, the BPG recommendations would make a significant change in
the way nurses care for clients.

_ J
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-

N\

Learning Styles Assessment

1. Accelerated Learning Assessment
This chart helps you determine your learning style; read the word in the left column and then answer the

questions in the successive three columns to see how you respond to each situation. Your answers may

fall into all three columns, but one column will likely contain the most answers. The dominant column

indicates your primary learning style.

When you..

Hear (Auditory)

Do you sound out the word or use a

Do (Kinesthetic)

Do you write the word down to find if

talked about?

Spell Do you try to see the word? . . :
P yourty phonetic approach? it feels right?
Do you sparingly but dislike listening for Do you enjoy listening but are Do you gesture and use expressive
Talk too long? Do you favour words such as see, | impatient to talk? Do you use words | movements? Do you use words such
picture, and imagine? such as hear, tune, and think? as feel, touch, and hold?
Concentrate Do you become distracted by untidiness or | Do you become distracted by sounds | Do you become distracted by activity
movement? or noises? around you?
D forget faces but remember .
Meet someone Do you forget names but remember faces 0 you forget faces bu b Do you remember best what you did
) names or remember what you
again or remember where you met? together?

Contact people on
business

Do you prefer direct, face-to-face, personal
meetings?

Do you prefer the telephone?

Do you talk with them while walking
or participating in an activity?

Read

Do you like descriptive scenes or pause to
imagine the actions?

Do you enjoy dialogue and
conversation or hear the characters
talk?

Do you prefer action stories or are not
a keen reader?

Do something
new at work

Do you like to see demonstrations,
diagrams, slides, or posters?

Do you prefer verbal instructions or
talking about it with someone else?

Do you prefer to jump right in and
tryit?

Put something

Do you look at the directions and the

Do you ignore the directions and

together picture? figure it out as you go along?
Need help with ' . .
P ) ) Do you call the help desk, ask a Do you keep trying to do it or try it on
a computer Do you seek out pictures or diagrams? :
L neighbor, or growl at the computer? | another computer?
application
Source: Rose, C. (1987). Accelerated learning. New York: Bantam Doubleday Dell Publishing Group Inc.

Available: http://www.chaminade.org/inspire/learnstl.htm. Reproduced with permission.

J
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2. Modality Preference Inventory
Keep track of your score. Read each statement and select the appropriate
number response as it applies to you. Often (3), Sometimes (2), Seldom/Never (1).

Visual Modality

| remember information better if | write it down.

Looking at the person helps keep me focused.

I need a quiet place to get my work done.

When | take a test, | can see the textbook page in my head.

I need to write down directions, not just take them verbally.
Music or background noise distracts my attention from the task at hand.
| don't always get the meaning of a joke.

| doodle and draw pictures on the margins of my notebook pages.
| have trouble following lectures.

| react very strongly to colours.

[ 1 T07AL

Auditory Modality

My papers and notebooks always seem messy.

When | read, | need to use my index finger to track my place on the line.
| do not follow written directions well.

If I hear something, | will remember it.

Writing has always been difficult for me.

| often misread words from the text-(i.e.,"them”for “then”).

| would rather listen and learn than read and learn.

I'm not very good at interpreting an individual’s body language.

Pages with small print or poor quality copies are difficult for me to read.
My eyes tire quickly, even though my vision checkup is always fine.

[ ] TomAL

Kinesthetic/Tactile Modality

| start a project before reading the directions.

| hate to sit at a desk for long periods of time.

| prefer first to see something done and then to do it myself.
| use the trial and error approach to problem solving.

| like to read my textbook while riding an exercise bike.

| take frequent study breaks.

| have a difficult time giving step-by-step instructions.

| enjoy sports and do well at several different types of sports.
| use my hands when describing things.

| have to rewrite or type my class notes to reinforce the material.

[ ] TomAL

The highest of the 3 scores indicates the most efficient method of information intake. The second highest
score indicates the modality which boosts the primary strength. For example, a score of 23 in the visual
modality indicates a strong visual learner. Such a learner benefits from text, from filmstrips, charts, graphs,

If you are strong kinesthetically, then taking notes and rewriting class notes will reinforce information.

Source: Academic support. (2005). Online learning strategies series : Learning styles: Modality preference inventory.
Available: http://home.att.net/~tmjordan/academic_support/survey.htm. Reprinted with permission.

N

Total the score for each section. A score of 21 points or more in a modality indicates a strength in that area.

etc. If the second highest score is auditory, then the individual would benefit from audio tapes, lectures, etc.

/
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Learner Needs Assessment
Source: Algonquin College. University of Ottawa. La Cité collégiale. (2004). RNAO Best Practice Guidelines Implementation in Education Project
2004. Adapted with permission

Knowledge of RNAO BPG

1 Iam aware of (indicate number) BPG.
[]o
[] 1-3
] 46
[] 79

[ ] 10 or more

2 [ have read the recommendations of at least one BPG.

[] Yes
[ ] No

3 Ilearned about BPG from (indicate all that apply):
Clinical courses

Nursing Theory Courses

RNAO website

Clinical practice area where [ work
Inservices/workshops

Colleagues

oo

Other sources (please specify)

4 Ibelieve that the quality of client care can improve through the implementation of BPG
recommendations.
[] Yes
[ ] No

_ /
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/

N

Steps

Step 1

Assess the environment
(organizational readiness)
depending on your setting
(academic or practice)

Assessment of the Learning Event — Checklist

Assessment Activities

Please refer to the RNAO Toolkit : Implementation of Clinical Practice Guidelines:
Chapter 3: Assessing Your Environmental Readiness p. 39-46.

7

Step 2
Assess the educator

Have you done a self-assessment on your philosophy/teaching style?
Have you compared your teaching style with your learner(s) style?
Have you assessed your knowledge in regards to BPG (i.e., Novice-to-Expert)?

Have you adapted your teaching style to accommodate your learner(s) and the BPG
content?

Have you identified BPG Champions/Expert that can assist you?

Step3
Assess the learner (students, staff)

Have you assessed your learner(s) learning styles?

Have you assessed their learning needs in relation to preferences, motivators and
adult learning needs?

Have you assessed your learners experience with BPG (i.e., Novice-to-Expert)?

Step 4 Have you conducted a needs assessment of the following:
Conduct a learning needs » Environment?
assessment » Educator?
» Learner?
Have you utilized a variety of assessment tools to meet the needs of your setting
(academic or clinical)?
Step 5 Have you conducted an assessment of the group as a whole?
Assess the group

Does your group have homogeneous proficiency in experience and BPG knowledge?
Do your teaching strategies address the learning styles of the homogeneous group?

Does your group have diverse proficiency in experience and BPG knowledge?
Have you chosen a variety of teaching strategies to accommodate the diverse
experience of the group?

/
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