
Evaluation

What is the chapter about?
To determine the success of the learning event, there must be an 

evaluation. The steps you will take to evaluate the learning event are:

1 Review your goal, outcome, endpoint, objective or competency 

(“Have you arrived?”);

2 Evaluate the process of the learning event including an evaluation 

of the educator and the event itself;

3 Evaluate the learner; and

4 Review the results and implement the desired changes. 

Evaluation strategies need to be incorporated throughout assessment, 

planning and implementation of the learning event. By engaging in 

ongoing evaluation you will be able to determine if the strategies you 

chose from the previous chapters have been successful in achieving the 

objectives of the learning event. 

Two questions that need to be addressed are:

�� ��How will I know the learning event has been successful?

�� ��How will I know learning has occurred?
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Organizational outcomes will not be covered 

in this chapter. For strategies to evaluate the 

outcomes of implementing specifi c BPG, please 

refer to the RNAO Toolkit: Implementation 

of Clinical Practice Guidelines; Chapter 5: 

Evaluating your success.

Step 1: Review your Endpoint
In Chapter 2 you established the goal of your learning event by answering 

the question “where do you want to go?” The evaluation strategies you 

employ need to be structured to determine whether or not your goals have 

been met. 

Step 2: Evaluate the Learning Event
Evaluation of the learning event involves evaluation of the:

Educator

Event 

Educator Evaluation 
There are several methods used to evaluate the educator. These include: 

evaluation by the learners at the end of the learning event;

self-evaluation; and 

peer evaluation. 

Evaluation by the Learner

Learners should always be invited to provide feedback on the teaching 

strategies employed during the learning event. This information can be 

obtained through end-of -workshop evaluation forms or end-of-course 

evaluations. See Tips, Tools, and Templates for Learner Evaluation of the 

Educator (End-of-course Evaluation) (p. 83).

Educator Self-Evaluation 

You should perform a self-evaluation of your teaching strategies at the end 

of all learning events. The main question to ask is, “Did the strategies I 

used help me obtain my desired endpoint?” 

Examples of self-evaluation questions for educators may include: 

1 Am I teaching and modeling skills of evidence-based practice?

2 Did my teaching strategies help to integrate BPG into curriculum/

educational programs and experiences?

3 Have I clearly identifi ed and communicated the desired 

“outcomes” of learning?

4 Can I “see” the effects of the teaching strategies on my learners 

(short-term, mid-term, and long-term)?

5 Do I routinely evaluate the effectiveness of my teaching 

strategies?

6 What have I learned from the experience?

7 What successful elements will I incorporate into future learning 

events?

8 What will I do differently next time?

Learner Evaluation of the Educator
(End -of-course Evaluation), p. 83
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A Self-Assessment for the Educator is located in Tips, Tools and Templates

(p. 81).

Peer Evaluation 

Finally, a peer evaluation can provide the educator with objective 

feedback. Invite a peer to sit in on your educational event and provide you 

with feedback. See Tips, Tools, and Templates for a Peer Assessment of the 

Educator (p. 82).

Evaluation of the Learning Event
There are a several levels of evaluation strategies that can be employed 

to evaluate the learning event. In order to select the most appropriate 

strategy you need to know what you want to measure. When evaluating 

the event, you can choose to evaluate the content, and/or the teaching 

strategies. 

Originally devised for use in the training and development fi eld, 

Kirkpatrick’s (1994) model consists of four levels of evaluation. Table 13 

provides a description of each of Kirkpatrick’s levels and also includes 

“intangible areas” for evaluation. Specifi c strategies for each level are also 

provided. 

Table 13: Levels of Evaluation and Strategies for Measurement

Level of Evaluation Description Strategies for Measurement

1 Reaction Participant satisfaction 
with the program and 
associated processes

Standard feedback questionnaires such as 
Learner Evaluation of the Educator: 
(End-of-course Evaluation) (p. 83)
Participation/attendance records 

2 Learning Focus is on measuring the 
change in knowledge, 
skills, and attitudes.
Directly related to learning 
goals.

Pre-post tests 
Formal exams 
Written assignments 
Demonstration of required skills
Self-Assessment for the Learner (p. 84)
Learner Evaluation of the Educator 

 (End-of-course Evaluation) (p. 83)
Peer Assessment of the Learner (p. 85)

3 Application Focus is on the degree of 
application into practice; 
change in practice in the 
actual practice setting; 
sustainability measured 
over time. 

Direct observation
Clinical decision-making 
Clinical pre-conference – degree of care 
planning
Clinical post-conference discussion 
regarding patient care and related 
decision making
Clinical functioning – ability to apply 
learning to various scenarios
Follow-up surveys of the learning event 
(usually at 3, 6, and 12 months post)

Self-Assessment for the Educator, p. 81
Peer Assessment of the Educator, p. 82
Learner Evaluation of the Educator, 

(End-of-course Evaluation), p. 83
Self-Assessment for the Learner, p. 84
Peer assessment of the Learner, p. 85

…
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Level of Evaluation Description Strategies for Measurement

4 Business impact Focus is on measuring 
the outcomes (positive 
and negative) on the 
overall program and/or 
organization.

Canadian Council Health Services 
Accreditation Standards (CCHSA) 
Canadian Association Schools of Nursing 
(CASN) Accreditation Standards
Pre-post test/survey results

5 Intangible Focus is on the outcomes 
that can not be easily 
converted into quantitative 
fi gures – although some 
can still be “measured” and 
monitored.

Intangible outcomes can 
be used to support the 
benefi ts of the program/
initiative.

Examples of intangible outcomes include:
Supportive work climate
Innovation
Teamwork
Improved communication
Commitment 
Satisfaction
Decreased complaints/grievances
Decisiveness 

Reference:  Kirkpatrick, D. L. (1994). Evaluating training programs: The four levels. San Francisco, 

CA: Benett-Koehler. 

Phillips, J., & Phillips, P. (2003). Using action plans to measure ROI. Performance 

Improvement, 42(1), 24-33. 

Step 3: Evaluate the Learner
When evaluating learners, you can evaluate their knowledge, skills and at-

titudes. These can be achieved through three methods: evaluation by the 

educator, self-evaluation, and/or peer evaluation. 

Evaluation by the Educator
Educator evaluation of the performance of the learner is based on the de-

sired outcomes identifi ed through prior assessment of the learners (Chap-

ter 2) and the goal, outcome, end-in-view, objective or competency iden-

tifi ed for the learning event (Chapter 3). You can evaluate performance 

through written testing (knowledge) or direct observation of skills and/or 

behaviours indicating attitudes. 

Evaluation of Performance 

Performance is an outcome of learning whether cognitive, behavioural or 

attitudinal. The desired outcomes need to be identifi ed prior to imple-

menting the learning event. Rubrics are guidelines for rating learner per-

formance. They specify the expected outcomes for the level of the learner 

(i.e., novice to expert). See Tips, Tools, and Templates for templates of ru-

brics that evaluate written assignments and performance. (p. 86-87).

Chapter 6: Enrichment Materials contains the following for evaluating the 

outcomes of learning: 

Refl ective journal scoring guideline (Table 23, p. 116)

…

Rubrics, p. 86-87
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Evaluation of desired competencies (Table 24, p. 117)

Rubric for grading of written work (Table 25, p. 118)

Rubric for grading performance specifi c skills (Table 26, p. 118)

Self-Evaluation 
Learners should perform a self-evaluation of their knowledge of BPG 

at the end of the learning event. The main question learners should ask 

themselves is “Did this learning event help me achieve my personal 

learning goal?” 

Examples of self-assessment questions specifi c to BPG may include:

1 Was this BPG learning event applicable to the clients in my 

practice? 

2 Am I using evidence-based practice?

3 Did this learning event help to integrate BPG into my client care?

4 Did I achieve the desired outcomes of the learning event?

5 What have I learned from the experience?

6 What was successful that I will incorporate into my future 

practice?

7 What are the gaps in my knowledge, skills and attitudes as they 

relate to BPG?

See Tips, Tools, and Templates for a Self-Assessment for the Learner (p. 84).

Peer Feedback 
Finally, a peer evaluation can provide the learner with objective feedback. 

Invite fellow learners to observe each other in order to provide you with 

feedback. See Tips, Tools, and Templates for a Peer Assessment of the 

Learner (p. 85).

Step 4: Review and Implementation of Evaluation 
Now that you have completed the fi rst three steps, it is time to review the 

results of your implementation. These results will determine the level of 

change the educator must make to subsequent learning events to achieve 

even greater success. 

Key Points
Evaluation is an ongoing part of the learning event and must be 

considered from the outset. 

Evaluation measures outcomes to determine the impact of the 

learning event. 

Evaluation can lead you through a cyclical process of information 

gathering and bring you back to where you fi rst began!

Self-Assessment for the Learner, p. 84
Peer assessment of the learner, p. 85

Refl ective Journal Scoring Guideline, 
p. 116

Desired Competencies, p. 117
Rubric for Grading Written Work, p. 118
Rubric for Grading Performance, p. 118
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Academic Setting

Cynthia conducted a self-evaluation at the beginning of the year. 

She used the L.E.A.R.N. guide (p.  71) for self-refl ection and made 

the decision on how she would make adjustments to the teaching 

style that she normally used. Cynthia used both informal 

responses from students and formal feedback from the year-end 

course evaluations (p. 83) to determine how the students had 

responded to her new strategies. She added several questions to 

the standardized School of Nursing evaluation in order to obtain 

feedback on the BPG component of the course.

To evaluate students, Cynthia used a combination of assignments 

and exam questions. She used the sample Rubric for Grading 

Written Work/Assignments provided in Tips, Tools and Templates

(p. 86) to develop a marking scheme for the fourth-year student 

BPG assignments.

Cynthia’s overall goal was to integrate best practice guidelines 

into the curriculum at the School of Nursing. She felt confi dent 

that valuable progress had occurred during the fi rst year based 

on her interaction with colleagues and the feedback she received. 

She noted an increased number of emails, phone calls and 

informal conversations with her colleagues who had questions or 

comments concerning the integration of the guidelines.

L.E.A.R.N. guide, p. 71
Learner Evaluation of the Educator

(End-of-Course Evaluation), p. 83
Rubric for Grading Written 

Work/Assignments, p. 86

Educator’s Resource: Integration of Best Practice Guidelines
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